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Equity and Inclusion Steering Committee Final Recommendations

The Steering Committee Final Recommendations are the culmination of the partnership 
between the Steering Committee and the University of Rochester Warner School team.
Recommendations are based on the findings of the Needs Assessment, and were guided 
by the New York State Education Department’s Culturally Responsive-Sustaining (CR-S) 
Education Framework. 

Steering Committee members were organized into four groups that align with the four 
main principles of the Framework:

1. Create a Welcoming & Affirming Environment
2. Foster High Expectations & Rigorous Instruction for All
3. Ensure Inclusive Curriculum & Assessment Practices
4. Engage in Ongoing Professional Learning & Support

Groups worked during monthly Steering Committee meetings to create and refine the 
recommendations. Steering Committee members led each group, and reported out 
progress at the end of each meeting.

The final set of recommendations includes 3 from each of these groups. Each 
recommendation identifies the need that informed it along with a small set of 
suggestions for implementation. 

These recommendations were presented to the Board of Education on June 22, 2021. 
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Purpose of the Project
The purpose of this project was to create and implement a needs assessment related to 
diversity, inclusion, and equity in the Rush-Henrietta Central School District, and to share and 
facilitate with the committee the analysis of the results/data from said assessment to inform 
further data collection, planning, and action steps.

R-H District Priority on Equity and Inclusion 
Equity and Inclusion was one of four 2018-2019 R-H District Priorities: 
Given the growing diversity of our student body and community, we need to do more to address the 
important connections among culture, teaching and learning. We must ensure that our programs and 
learning environments promote equity and inclusion.
This statement evolved as a priority for 2019-2020:
Recognizing the many kinds of diversity that exist within our school community, we are committed to 
strengthening the connection among culture, teaching, learning, and achievement. We will ensure 
that our programs and learning environments promote equity and inclusion.
This statement evolved further as a priority for 2020-2021 as well:

The Rush-Henrietta Central School District stands united against racism and discrimination.  
Recognizing the many kinds of diversity that exist within our school community, we are committed to 
strengthening the connection among culture, teaching, learning, achievement, and transformation. 
We must ensure that our programs, curriculum, and learning environments are culturally responsive
and safeguard equity and inclusion.

Key Messages Shared with Equity and Inclusion Steering 
Committee
We asked the Steering Committee to keep these key questions and messages in mind as we 
continued our collaborative work:

1. On selecting data collection methods:
Guiding questions:
• Which is most appropriate given the needs assessment questions?
• Which methods are least disruptive to people and programs?
• Which methods are most feasible for us to carry out?

2. On looking at findings:
• We don’t want to let conversations to move too quickly to solutions even though we may 

have some ideas about them.
• Let’s sit with the data and talk about what we see, even if it makes us a bit uncomfortable 

(e.g., when we find out all students don’t feel a sense of belonging or access).
• We’re not looking to “out” people, to blame people, to make excuses for any of the findings.
• This is a learning journey, a long journey, and even just being open to and becoming aware of 

what is (i.e., our current state) will inspire change and action.

3. Assumptions:
• We are all well-intentioned, good people who want to see all of our children succeed in 

school.
• No one of us has all the answers to the many complex questions about race in a multi-racial, 

multi-ethnic society.
• Some of use would much rather not talk about race, but we agree to enter into this 

conversation under the agreement of trust and good will.
-”Assumptions” quoted from material from: Technical Assistance Center for Disproportionality (TAC-D) 
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Edits for Year 1&2 Summary
In previous year, these key messages 
were on one page
adding that page, and expand data 
sources section to include note about 
surveys.
survey on School Culture and Climate 
was adapted to address needs 
assessment questions and administered 
in fall 2019 with a total of XXX 
respondents for instructional staff, non
instructional staff, and families.
surveys were translated into Spanish, 
Arabic, and Nepalese, the most 
common languages spoken in the 
district.
in Appendix XX of this report.



DISTRICT DATA
Student enrollment, demographics, attendance, and discipline data (2017-18 school year) 

• Collected from R-H District Office. 
• Based on enrollment of 5154 students 2017-2018.

Staff demographic data (2017-18 school year)
• Collected from R-H District Office. 

R-H Student Satisfaction Survey data (2018, 2019, 2021) 
• Collected from R-H District Office

Professional Development data (2017-2019) 
• Collected from R-H District Office.

DATA COLLECTED BY WARNER TEAM
Teacher Focus Groups (2019)

• Warner team conducted five brief focus groups in spring 2019 with a total of 26 
teachers from 5 schools (Senior High school,  1 Junior High school and 3 elementary 
schools). 

• Focus group protocol can be found in Appendix B of this report. 

R-H Family Survey (2019)
• Adapted from the US Department of Education Survey on school culture and climate 

to address NA questions.
• Translated into Spanish, Arabic, and Nepalese – the three most commonly spoken 

languages in the district after English. 
• 563 responses.
• Survey protocol can be found in Appendix C of this report. 

R-H Instructional Staff Survey (2020)
• Adapted from the US Department of Education Survey on school culture and climate 

to address NA questions.
• 364 responses.
• Survey protocol can be found in Appendix D of this report. 

R-H Non-instructional Staff Survey (2020)
• Adapted from the US Department of Education Survey on school culture and climate 

to address NA questions.
• 146 responses.
• Survey protocol can be found in Appendix E of this report.

Reflections from Steering Committee members 
• SC Year End survey, June 2019
• Reflections collected from year end meeting, June 2020

Student  Focus Groups (2020/2021)
• Warner team conducted nine brief focus groups in winter 2020/2021 with a total of 

28 students from 4 schools (Senior High school,  Burger & Roth Junior High schools 
and Webster Learning Center). 

• Focus group protocol can be found in Appendix C of this report. 
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Data Driven Dialogue Process
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How to read overlapping bar charts:

We frequently use overlapping bar charts to see at a glance 
where there is disproportionality -- the over- or under-
representation of subgroups compared to an overall 
population. 

Green bars (narrow) = particular data point (e.g., students 
enrolled in a particular course)

Grey bars (wide) = /school/district level data (e.g., overall 
enrollment) 0% 20% 40% 60% 80% 100%

ELL

ED (poverty)

SWD

Female

Male

Data interpretation notes:

Source: ©2014 Research for Better Teaching, Inc. One Action Place, Acton, MA 01720 +1-978-263-9449 www.RBTeach.com; Love@RBTeach.com

The Warner Team shared this framework with the Steering Committee each time we shared data during 
the meetings. 

If we make the key messages 
on one page, we can include 
this "data points shared" with 
the Data Sources

http://www.rbteach.com/
mailto:Love@RBTeach.com
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Topic NA Question Addressed in 
Report

DI
VE

RS
IT

Y D1: What is the current diverse make-up of R-H district at all levels and across all programs? 
How does the current diversity of R-H compare across the last three years?

p. 14

CU
LT

UR
AL

 C
O

M
PE

TE
N

CE
 &

 P
RO

FI
CI

EN
CY

CCP1: To what extent does R-H's education [curriculum, programming, and practices] prepare 
students to engage in productive dialogue about diversity and differences (e.g.,  race, disability, 
gender identity, etc.) that are reflective of R-H’s student community?

p. 16

CCP2: To what extent does the District’s professional development focus on building staff 
capacity to engage in productive dialogue about diversity amongst R-H's community of students 
and amongst R-H's diverse community of students and amongst its community of staff, faculty, 
and parents?

p. 17

CCP3: How do individuals in the R-H community feel about their abilities and comfort to engage 
in productive dialogue reflective of R-H's diverse make-up?

p. 19

CCP4: In what ways are community organizations, groups, and agencies included as assets for 
informing programming and development of staff and students, and informing policies and 
practices of the District as they relate the school community's unique and diverse make-up?

Not 
addressed

CCP5: To what extent is the unique student diversity of the District reflected in its student 
programming, curriculum, policies and practices?

p. 21

CCP6: To what extent do students feel their unique cultures and values are reflected in 
important components of their school experiences: curriculum [materials and teaching practices 
used in their classes] and events/clubs sponsored at school? 

p. 23

CCP7: To what degree do students feel that they belong in the R-H community? p. 24

EQ
UI

TY

EQ1: To what extent does the participation of students in programs and courses reflect 
equitable access to learning for all students in R-H’s diverse school community?

p. 27

EQ2: To what extent do the District’s interventions, extensions, and general education 
programming reflect an equitable process for all students to receive a fair and just educational 
experience at R-H?

Not 
addressed

EQ3: To what extent do the District’s achievement data and discipline data reflect equitable 
outcomes for all students?

p. 32

A set of 24 Needs Assessment (NA) questions were collaboratively developed in Fall 2018 by the R-H 
Steering Committee on Equity, Diversity and Inclusion and the Warner Team.  Questions are organized 
under 5 topic headings, giving each question a unique code (e.g., “CCP2”) for easy communication.  We 
have addressed 17 of these questions during the project. 

Organization of the report: The pages following these include each question that was addressed along 
with supporting data. 
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Topic NA Question Addressed in 
report?

IN
CL

US
IO

N

INC1: To what extent do students have opportunities to provide feedback to teachers about 
their learning experiences?

Not 
addressed

INC2: To what degree do students feel that they have a say in structuring their learning 
experiences at R-H?

Not 
addressed

INC3: To what extent do the student services available at R-H focus on identifying and 
supporting students who experience the effects of trauma? How does this match the risk profile 
of the R-H student community?

Not 
addressed

INC4: To what extent does the professional development available to staff and faculty focus on 
using trauma informed practices with students?

p. 17

INC5: How do the individuals in the R-H community feel about their abilities and comfort to 
engage in trauma informed practices?

p. 34

INC6: In what ways do the practices R-H uses to develop its policies, programs, and practices 
provide parents an opportunity to be involved? Do these approaches reflect the diverse makeup 
of the R-H community?

p. 34 

INC7: In what ways does R-H ensure that parents and guardians have access to school 
information, meetings, and events for supporting their children [including language access]? Do 
parents feel this is adequate?

p. 35

INC8: In what ways are parents/guardians encouraged to participate in classroom and school 
events and practices? How do parents feel about these opportunities/barriers?

p. 36

INC9: To what extent do teachers have comfort, commitment, and supports for inclusive 
practices?

p. 36

INC10: Are there policies and practices that staff, faculty, and leaders at R-H feel present 
obstacles to providing a inclusive and equitable learning environment and experiences for 
students and their families?

p. 37

BI
AS

B1: To what extent are students provided an opportunity to learn about how cultural barriers of 
stereotype threat and bias influence their behaviors and the effects on the school community?

Not 
addressed

B2: In what ways are students provided opportunities to engage in learning strategies to use in 
overcoming barriers of social engagement with those that are different from themselves?

Not 
addressed

B3: To what extent does the professional development available to staff and faculty focus on 
strategies for identifying the effects of stereotype threat on working and learning, and 
identifying implicit and explicit bias in R-H's practices and programs?

p. 17



• Can some changes over time be explained by people identifying themselves in different categories? 

• There are ~35 languages spoken by our students and families who come from 30+ countries. 

• This dataset does not capture all of the ethnic, economic, gender/sexual orientation or religious diversity in our 
district. 

0% 0%

11% 12%
15% 14%

6% 7%

3%
5%

64%
62%

2013-14 2017-18

White

Black or African-American

Hispanic or Latino
Multiracial

Asian or Native Hawaiian/Other Pacific Islander

American Indian or Alaska Native

Race/Ethnicity 2013-14 2017-18 change
American Indian or Alaska Native 0% 0% 0%

Asian or Native Hawaiian/ Other Pacific Islander 11% 12% 1%
Black or African American 15% 14% -1%

Hispanic or Latino 6% 7% 1%
Multiracial 3% 5% 2%

White 64% 62% -2%

D1: What is the current diverse make-up of R-H district at all levels and across all programs? 
How does the current diversity of R-H compare across the last three years?

Some context:

1% of 5217 = ~52 students

2% of 5217 = ~104 students

Changing demographics?
People often talk about “changing demographics.” Here’s what happened with regard to student 
enrollment at R-H over 5 years. No racial/ethnic group changed by more than 2%. 

The population of White students and 
Black or African-American students 
declined by 2% and 1% percent 
respectively, while most other groups 
experienced a 1% or 2% increase. The 
number of American Indian or Alaska 
Native students has stayed essentially 
the same. 
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0% 20% 40% 60% 80% 100%

American Indian or Alaska Native

Asian

Black or African American

Hispanic or Latino

Multiracial

Native Hawaiian/Other Pacific Islander

White

Female

Male

Context / Considerations:
• How has this dataset (teachers, 

administrators, other staff) changed since 
2017-18?

• What strategies are in place to continue 
to diversify the R-H workforce?

0% 20% 40% 60% 80% 100%

American Indian or Alaska Native

Asian

Black or African American

Hispanic or Latino

Multiracial

Native Hawaiian/Other Pacific Islander

White

Female

Male

0% 20% 40% 60% 80% 100%

American Indian or Alaska Native

Asian

Black or African American

Hispanic or Latino

Multiracial

Native Hawaiian/Other Pacific Islander

White

Female

Male

TE
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H
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S
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M
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O

RS
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L 
O

TH
ER

 S
TA

FF

Grey bars represent students. Green bars represent adults.
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8.0%

43.0%

8.0%

ELL

ED (poverty)

SWD

Elementary (K-6) 0.2%

0.3%

1.7%

5.2%

13.2%

16.5%

62.9%

High School (10-12)

0.1%

0.3%

3.1%

7.0%

11.4%

15.8%

62.3%

Junior High (7-9) 

0.1%

0.1%

7.3%

7.3%

11.4%

12.5%

61.4%

American Indian or Alaska Native

Native Hawaiian/Other Pacific Islander

Hispanic or Latino

Multiracial

Black or African American

Asian

White

Elementary (K-6)

Female, 
50

Male, 50

Junior High (7-9) 

Female, 
49

Male, 51

Elementary (K-6)

3.0%

44.0%

10.0%

ELL
ED (poverty)

SWD

Junior High (7-9) 

3.0%

41.0%

7.0%

ELL
ED (poverty)

SWD

High School (10-12)

Female, 
50

Male, 50

High School (10-12)

CCP1: To what extent does R-H's education [curriculum, programming, and practices] prepare 
students to engage in productive dialogue about diversity and differences (e.g., race, disability, 
gender identity, etc.) that are reflective of R-H’s student community?

The following themes emerged from Teacher Focus Groups (2019):

Policies
• District has not provided guidance or training about how to address immigrant families.

Community Circles

• Circles show promise as a positive step for community building, but require teacher training and time to be 
implemented properly.

• Community circles have a variety of different purposes which may be viewed inconsistently by teachers. 

• There is a lack of top-down policies for inclusion and restoration as part of everyone's job. 
• Selected teachers have been trained, but the process is perceived to be stalled. 

Extracurricular Experiences for Students
• Extracurricular experiences can provide exposure to culture and difference. 

• Diversity club provides support and experience to students and training for staff.

• Culture fair provided support to families and left a residual of visual representations for culture and 
difference. 



Technology use
• Technology can limit opportunities for discussion between students due to singular focus on tasks to 

complete.

• Communication technologies can provide connections with parents as well as translation resources.
Source: Teacher Focus Groups, 2019
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Source: Instructional Staff, Non-Instructional Staff Surveys, 2020 and Family Survey, 2019

54%

67%

81%

72%

90%

75%

80%

82%

88%

I feel students are equipped to contribute to discussions of diversity and equity.

I feel staff are equipped to contribute to discussions of diversity and equity.

I feel I am equipped to contribute to discussions of diversity and equity.
Just over half of Instructional staff expressed (54%) feel that students are equipped to contribute to 
discussions od diversity and equity, compared to 72% of non-instructional staff and 80% of families who 
responded to our surveys. 

FamiliesInstructional Staff Non-Instructional Staff

CCP2. To what extent does the District’s professional development focus on building staff 
capacity to engage in productive dialogue about diversity …

INC4. To what extent does the professional development available to staff and faculty 
focus on using trauma informed practices with students?

B3. To what extent does the professional development available to staff and faculty focus on 
strategies for identifying the effects of stereotype threat on working and learning, and 
identifying implicit and explicit bias in R-H's practices and programs?

*The following section addresses 3 NA questions having to do with professional development at R-H. 
Data came from multiple district departments. 

R-H has invested considerable time in PD under the topics of Community Building, Students with 
Disabilities, English Language Learners, and Behavior in 2018-19* – each of which has strong 
connections to the work of Equity, Diversity, and inclusion. 

This work has led to increasing efforts to engage in PD around SEL/Mental Health, Trauma, Diversity, 
and Bias, and the district expects to be able to offer even more PD opportunities in these specific topics 
in subsequent years. 

*Much of the Restorative Practices PD (under the topic: Community Building) was begun in 2017-18.
Source: Professional Development data (2017-2019)



Community Building English Language 
Learners (ELLs)

Students with 
Disabilities 
(SWDs)

Behavior, Discipline Bias / Diversity Trauma / Mental Health

Restorative Practices 
(includes Restorative 
Practices Overview, 
Community Circles, 
Academic Circles)

We Are All 
Teachers of ELLs

Co-teaching Best 
Practices: Building 
a Foundation for 
Success

Therapeutic Crisis 
Intervention for 
Schools

Real Talk, Real Change: 
Removing Barriers to 
Inclusive Excellence

School Nurse Teacher 
Conference – Trauma 
Informed Care Training

Restorative Practices 
Leadership Teams

Language 
Difference vs 
Disability 

Co-teaching Best 
Practices: 
Planning & 
Preparation

Lost At School Book 
Study

Implicit Bias - Follow-up 
to Real Talk, Real 
Change

Health Aid Conference: A 
Happy and Healthy Office, 
One Student at a Time –
Trauma Informed Care

Individual Restorative 
Practices support to 
schools (delivered at 
each site as requested)

Empowering Your 
ELLs

Restorative 
Discipline

BOCES: Diversity & 
Inclusivity Workshop

BOCES 2- Emergency 
Mental Health 
services/Acute Mental 
Health Service Panel 
Discussion

Literacy for ELLs TLC: Motivating and 
Managing Hard to 
Reach, uninterested 
and Disruptive 
Children

Diversity Symposium of 
Thought Leaders

PESI- Mental Health 
Issues in the Classroom: 
Practical/Strategies for 
Helping Children and 
Adolescents Succeed

Healthy Minds, Healthy 
Schools: Mental Health 
Education Regional 
Summit

Here is just some of the PD that R-H staff have engaged in from 2017-2019 relating to these 3 NA 
questions:

18

Source: Professional Development data (2017-2019)

2

2

2

3

8

16

24

39

Bias

Diversity

Trauma

SEL/Mental Health

Behavior

ELL

SWD

Community Building

Number of Courses/Events by Topic



42

42

140

263

981

1,281

1,897

5,438

Diversity

SEL/Mental Health

Trauma

Bias

ELL

SWD

Behavior

Community Building

Number of Participant Hours by Topic

Combined, this represents more 
than 10,000 hours of professional 
learning!

ELL, 10%

SWD, 13%

Behavior, 
19%

Community 
Building, 

54%

Community Building PD 
accounted for more than 
half the hours spent in PD 
related to this work. 

*Total does not equal 100% 
due to rounding. 

Diversity, SEL/Mental Health, 
Trauma & Bias, 5%
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Source: Professional Development data (2017-2019)

• Dialogue
• Class subject matter provides a basis for productive dialog (social studies and English, where 

possible).

• Teachers and counselors have a wide range of comfort and use different techniques to use discussion 
as a means to address difference. Some teachers find diversity of school to be a strength.

• Teachers need be able to build trust and have tough conversations with students in both planned and 
impromptu ways to restore school community bonds. 

• Teachers are not trained how to dialogue with students about culture and difference. Many teachers 
commented that they rely on their intuition for how to deal with issues such as students from 
different groups, personal concerns / levels of trauma, and English language skill and culture. 

• The current political climate increases the stress level of students and families. 

• Family pressure regarding diversity initiatives

• Teachers reflected fear of retribution if productive dialog about difference is taken out of context.

• Staff commented that they walk a tightrope between promoting inclusion and dealing with parent 
politics. Parent concerns weigh heavy over teachers' approach to diversity and inclusion. Teachers 
feel pressured "feel good" with parents rather than having hard conversations for the benefit of 
diversity and inclusion.
• Source: Teacher Focus Groups, 2019

•

CCP3: How do individuals in the R-H community feel about their abilities and comfort to 
engage in productive dialogue reflective of R-H's diverse make-up?
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All three groups surveyed – families, instructional staff, and non-instructional staff - responded to the 
following statements about whether they, staff, and students are equipped to contribute to discussions 
of diversity and equity. Families indicated the highest levels of agreement around themselves and 
students, while non-instructional staff felt the strongest about staff’s readiness to contribute to those 
conversations. Instructional staff expressed the least agreement among the groups that students are 
equipped to contribute to these conversations. 

54%

67%

81%

72%

90%

75%

80%

82%

88%

I feel students are equipped to contribute to discussions of diversity and equity.

I feel staff are equipped to contribute to discussions of diversity and equity.

I feel I am equipped to contribute to discussions of diversity and equity.
FamiliesInstructional Staff Non-Instructional Staff

Source: Instructional and Non-Instructional Staff surveys, 2020 and Family Survey, 2019
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CCP5. To what extent is the unique student diversity of the District reflected in its student 
programming, curriculum, policies and practices? 

AGREE DISAGREE

Families who responded to the 2020 survey largely agree that their schools encourage participation in 
extra-curricular activities, offer high quality programs, celebrate differences and diversity and provide 
instructional materials that reflect students’ backgrounds.

Source: Family Survey, 2019

While nearly ¾ of families believe that school provide instructional materials that reflect student’s 
cultural background, ethnicity, and identity, only 58% of instructional staff who responded to the 2020 
survey agree with this. Instructional Staff, like families, largely feel that school celebrate differences 
and diversity. 

Instructional staff largely feel that students are encouraged to take challenging classes  (89%) and that the 
importance of respect for students of all sexual orientations is emphasized (85%), but are more divided on 
other issues pertaining to the extent to which student diversity is reflected in curriculum, policies, and 
practices. Fewer than half (49%), for example, agree that the program and resources at their school are 
adequate to support students with special needs or disabilities, and fewer than that (39%) agree that the 
school provides materials, resources, and training needed for trauma-informed practices.

Source: Instructional Staff Survey, 2020



The following themes emerged from Teacher 
Focus Groups (2019):

Impact of Libraries
• Libraries at school or community can provide 

media resources that reflect the community. 
They contain diverse sets of books that are not 
used in the classroom. 

• Some librarians are at the forefront of choosing 
and displaying materials that reflect school 
diversity. 

Visual Evidence of Difference
• There is not a clear unified effort to use visual 

displays to enable district initiatives regarding 
difference and inclusion. Images of different 
student groups are not prominent in all schools.  

• Teachers were not immediately clear if the 
school community is depicted in visual 
representations within the school.  

Demographics and Representation
• Many different cultures, backgrounds, and 

abilities are part of R-H.

• Perception that staff is not diverse -
demographics do not reflect student 
population.

• Student economic diversity is not addressed

• There is a perception that junior high schools 
differ in terms of teachers and student body 
demographics.

• Given the low number of staff of color, these 
staff feel pressured and concerned about high 
expectations for them.

Overall Curriculum Implementation Issues

• Individual teacher initiative is the main 
determinate of adoption of new practices.  

• Perception that curriculum is set without a 
chance to modify or test scores will be 
impacted.

• Software package used to input curricular 
materials constrain material choice.

• Pressure to achieve assessment goals leaves 

little time to implement inclusive practices and 
community circles.

• Teachers need to put their own spin on 
provided materials to reflect cultures in the 
school community. Teachers must make a 
conscious decision, take it upon themselves, 
and sacrifice their personal time to research or 
modify materials to reflect school diversity. 

• Teachers can create new and interesting units 
with greater representation, if given time.

Math

• Math is not perceived as a culturally relevant 
content area.

• Some names in math problems are derived from 
different cultures, but the situations are still 
mainstream middle-class.

English and Social Studies 

• New York State curriculum is a framework that 
does not necessarily represent the diversity of 
the school community. In particular, books in 
the curriculum do not reflect the diversity of the 
district. Some cultures/nationalities 
(particularly, China, Middle East, and Pakistan) 
are not visible.

• Resources for books and media are needed to 
enable teachers’ efforts to include new 
culturally-rich materials. 

Source: Teacher Focus Groups, 2019
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• Asian and Hispanic students showed less awareness of extra-curricular activities than White students. 

• African American students showed less interest in available elective courses than White students.

• Students who identify as genders other than boy or girl are less aware of available extra-curricular 
activities, feel less likely to be acknowledged in school, and think school provides less resources

Source: Annual R-H Student Satisfaction Survey (2019); statistically significant findings

• 82% of students agree students of different cultural backgrounds get along. Black and multi-racial 
students report lower levels of agreement compared to Asian students and White students 
counterparts.

• Multi-racial students feel less comfortable or respected in their school environment compared to 
Asian students, who reported they feel comfortable or respected in their school environment.

• Multi-racial students report a lower level of enjoyment attending school than their counterparts.  On 
average, Asian students reported they enjoyed coming to school more than any other group.

• Asian students reported a lower level of attendance in extracurricular events compared to White 
students, which is consistent with previous data showing Asian students and Hispanic students 
reporting a lower level of awareness about the extra-curricular activities.

Source: Annual R-H Student Satisfaction Survey (2021); statistically significant findings
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CCP6: To what extent do students feel their unique cultures and values are reflected in 
important components of their school experiences: curriculum [materials and teaching 
practices used in their classes] and events/clubs sponsored at school? 

24%

8%

56%

39%

13%

18%

5%

21%

1%

14%

I am aware of extra-curricular activities that are available to students
and how to become involved in those activities that may interest me.

Prior to COVID-19, I regularly attended school-sponsored events such
as dances, sporting events, student performances, or other school

activities.

Strongly Agree Agree Not sure Disagree Strongly Disagree

Source: Annual R-H Student Satisfaction Survey (2021)

During Student Focus Groups, secondary students identified several ways in which the curriculum is not 
inclusive, and therefore less accurate:

• Eurocentric view of history

• Misrepresentation of cultures

⚬ Reinforcing stereotypes (e.g. all people in Africa still live in huts)

⚬ Not recognizing all parts of U.S. history ("All the people that colonized land and stuff, 
they are seen like they're heroes”)

• Lack of positive representation and contribution to society ("I like to learn about my own history 
and not the only bad thing that really happened to us in history.")



Students also talked about their discomfort with talking about race, education and training of their 
teachers, and the fact that some teachers do “get it”  

"Honestly, the reason why I’m uncomfortable when topics about race and gender and stuff comes up it’s 
because the teacher seems so uncomfortable and I don’t trust them to address problems if other students say 
something stupid.”

”There should be training to be able to talk about this stuff- not just for teachers but also for students. And 
much younger. I mean it’s about listening and learning about others and growing from what you learn.  We 
don’t all have to agree either, but we need to be able to appreciate differences“.

"There are some teachers who get it and some teachers who don’t. It’s ... I don’t know, you just know who 
understands and who care about you like a person, you know, they aren’t just looking at me like I’m a chore, 
they care about me and my life outside of school”. 
Source: Student Focus groups (2020/2021)
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20%

22%

32%

34%

21%

17%

8%

10%

7%

4%

12%

12%

In my community, I feel like I matter to
people.

I get a lot of encouragement at school.

Strongly agree Agree Not sure Disagree Strongly disagree (blank)

CCP7: 7. To what degree do students feel that they belong in the R-H community?

More than half of students who responded to the 2018 survey agree they get a lot of encouragement at 
school, and feel as if they matter to people in their community. 

• 24% of students do not feel there is an adult at their school with whom they can talk if they have a 
problem.

• 73.3% of students reported they can regularly focus on their work.
• Students of Multi-racial background on average are less likely to be able to focus on their work 

compared to their counterparts.
Source: Annual R-H Student Satisfaction Survey (2021)

Source: Annual R-H Student Satisfaction Survey (2018) 

While a majority of students who responded to the 2021 survey enjoy attending school (64%), feel a 
sense of belonging (56%), feel they are treated fairly (84%), and feel comfortable in school (76%), a 
substantial number of students do not. One quarter of students do not feel as if they belong at their 
school. 

18%

23%

3%

17%

58%

61%

53%

47%

16%

10%

19%

20%

6%

4%

6%

10%

2%

2%

19%

6%

I feel comfortable and/or respected in my school environment.

I am treated fairly at school.

I feel like I belong at my school.

I enjoy attending my school.

Strongly Agree Agree Not sure Disagree Strongly Disagree

Source: Annual R-H Student Satisfaction Survey (2021)
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1%

3%

2%

4%

10%

6%

8%

9%

7%

38%

36%

36%

50%

42%

49%

On school grounds, I have felt physically threatened.

On school grounds, I have been verbally harassed.

On school grounds, I have been harassed via electronics (texting,
computer, Instagram, Snapchat).

Strongly Agree Agree Not sure Disagree Strongly Disagree

While a vast majority of students who responded to the 2021 survey do not report being harassed or 
physically threatened on school grounds, 13% indicate they’ve been verbally harassed; 8% indicate 
they’ve been harassed via electronics, and 5% have felt physically threatened. 

Source: Annual R-H Student Satisfaction Survey (2021)

While 71% of students feel connected to at least one adult at school, a statistically significant finding is 
that nearly one quarter (24%) of students do not feel there is an adult at their school with whom they 
can talk if they have a problem.

Source: Annual R-H Student Satisfaction Survey (2021).

3%

24%

2%

52%

47%

48%

22%

17%

16%

6%

8%

11%

17%

4%

23%

When I have a problem, there is an adult at my school with whom I
can talk.

I feel connected to at least one adult at my school.

My teachers praise me when I work hard in school.

Strongly Agree Agree Not sure Disagree Strongly Disagree

"I have my first Black teacher this year and it's just good to see someone that,  in a profession, that's doing 
good stuff and teaching people.  And you can just relate to things.  It's,... I think I don't want to say it's easier 
to talk to someone in the same race, but there's some problems that you wouldn't want to talk to another 
teacher, because they wouldn't relate to it as much. ”

"I've realized that if I have a teacher that I like or relate to more, I generally seem to do better in that class 
because I pushed more... like I put more effort into it.”

"There was a lot of racism towards Asian people when I was growing up here an I never realized it until 
when I started thinking about it now, but everyone would always make those eyes with me and they would 
always do the Ting-Tong thing.  And they would always be telling me that I'm Chinese and always getting 
me mixed up with other Asian girls that looked nothing like me.  All these things kept piling up and that's 
where I started having issues with my identity.  It just didn't make me feel how to be Asian.  And we never 
really learned about Asian people in history.”

During Student Focus Groups, secondary students identified what makes them feel welcome with regard to 
the school environment, programming, and people.
• Students identified having visual cues as making school a welcoming place.  E.g. clean and presentable 

building; multiple languages; LGBTQ stickers. 
• Several students mentioned that the new student orientation really makes students feel welcome. 
• Having clubs like LGBTQ clubs makes student feel they have a safe place. 
• Generally students described teachers as welcoming and caring and often pointed out that it was students 

and peers who are unwelcoming.
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"Yes, and no, it's kind of welcoming, because the school itself is pretty welcoming.  They accept people.  There 
is people you can talk to about things.  But I feel like the students weren't as accepting, because... they were 
probably raised different, or they live in a household that don't accept people, their sexualities, and race, and 
stuff like that.”

Students also talked about fair treatment in schools especially with regard to some students being “teacher’s 
pet,” student to student microaggressions, and inconsistency or lack of transparency.
• Students mentioned that while students don't always get treated badly, that teachers seem to have 

favorite students who they treat better than others.  They often get more encouragement, are less likely 
to get into trouble.

"It's kids that make fun of other kids for their appearance, which kind of sucks.  I feel like sometimes it's not 
even that they mean it, it's that they want to look cool in front of their friends."
• Students mentioned that they don't always feel they would report unfair treatment, discrimination, or 

harassment for different reasons.  1.) won't change the perpetrator's behavior; 2.) worried about 
snitching; 3.) teachers look for fastest way to resolve instead of understanding the situation.

"I personally do not [think people get treated fairly at this school], because like we were talking about before, 
people, like students and staff, who have stronger opinions about things than other people, so they are going 
to be treating you differently because of what they believe, or what they think.  But there is also people out 
there, like we were talking about before, who will accept you, listen to you, and will encourage you.  So there 
is always people or a group of people out there who will always try to break you down, and hate you, and 
make sure you don't be who you want to be.  They want to keep you in this little box, and discourage you as 
much as they can.”

Source: Student Focus groups (2020/2021)

Source: Annual R-H Student Satisfaction Survey (2018); statistically significant findings

While the vast majority of students who responded to the Student Satisfaction survey indicated they did 
not miss school due to feeling unsafe, about 6-7%  did report missing 1-4 days for this reason.. This 
percentage can potentially represent over 300 students. 

94%

3%

1%

1%

2%

0 days

1 day

2 days

3 days

4 days

During the past 30 days, on how many days did you not go to school because you felt 
you would be unsafe at school or unsafe on your way to or from school?...........................

*data do not equal 
100% due to rounding

• Jr High female students are less likely to have a trusted adult than male students.

• Jr High Black and Multiracial students are less likely to have a trusted adult they 
can talk to compared to White students.

• Jr High male and Multiracial students reports greater experiences of verbal and 
electronic threat.

• Sr High male and female students are more likely to have a trusted adult they can 
talk to compared to students who identify as “other” gender.

• Sr High Asian students are less likely to have a trusted adult they can talk to.

• Sr High students identifying as “other” in gender indicated lower feelings of safety 
in the classrooms.
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Students who identify as genders other than boy or girl:
• Feel less safe in school (classrooms, hallways, and bus) and more physical threats, verbal harassment

• Think the use of technology is less likely helpful support their learning

• Are significantly less likely to focus in class

• Feel school is less enjoyable

• Feel less likely to be acknowledged in school 

Non-white students experience certain aspects of school differently than White students. 
• Asian students enjoy attending school more than African American, Hispanic, Multi-racial, and White 

students.

• African American students are less likely to talk to an adult in school when they have a problem than 
White students.

Source: Annual R-H Student Satisfaction Survey (2019); statistically significant findings

EQ1. To what extent does the participation of students in programs and courses reflect 
equitable access to learning for all students in R-H’s diverse school community?

0% 20% 40% 60% 80% 100%

Female

Male

ELL

ED (poverty)

SWD

0% 20% 40% 60% 80% 100%

American Indian or Alaska Native

Asian

Black or African American

Hispanic or Latino

Multiracial

Native Hawaiian/Other Pacific Islander

White

Students enrolled and completing college credit courses compared with HS Enrollment (2017-2018)

Grey bars represent HS 
enrollment. 

Green bars represent 
students enrolled in 
college credit courses.
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ELA AIS MATH AIS

Students enrolled in ELA and Math AIS compared with K-12 Enrollment (2017-2018)

American Indian or Alaska Native

Asian

Black or African American

Hispanic or Latino

Multiracial

Native Hawaiian/Other Pacific Islander

White

0% 20% 40% 60% 80% 100%

ELL

ED (poverty)

SWD

Female

Male

0% 20% 40% 60% 80% 100%

Grey bars represent K12 
enrollment. 

Green bars represent 
students enrolled in AIS.

Grey bars represent 
overall enrollment. 

Green bars represent 
students enrolled in AIS.

White

Native Hawaiian/Other Pacific Islander

Multiracial

Hispanic or Latino

Black or African American

Asian

American Indian or Alaska Native

0% 20% 40% 60% 80% 100%

ELA

0% 20% 40% 60% 80% 100%

MathElementary AIS

SWD

ED

ELL

Male

Female

0% 20% 40% 60% 80% 100%0% 20% 40% 60% 80% 100%

Example findings: Of 
elementary students 
who received ELA AIS, 
17% were Black or 
African American 
students.

Of elementary 
students who received 
Math AIS, 52% were 
female students.
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White

Native Hawaiian/Other Pacific Islander

Multiracial

Hispanic or Latino

Black or African American

Asian

American Indian or Alaska Native

Junior High AIS

SWD

ED

ELL

Male

Female

0% 20% 40% 60% 80% 100%

ELA

0% 20% 40% 60% 80% 100%

0% 20% 40% 60% 80% 100%

Math

0% 20% 40% 60% 80% 100%

Example finding: Of 
Jr. high students who 
received ELA AIS, 24% 
were students with 
disabilities (SWD).

Of Jr. high students 
who received Math 
AIS, 9% were Hispanic 
or Latino students.

Grey bars represent 
overall enrollment. 

Green bars represent 
students enrolled in AIS.
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Senior High AIS

White

Native Hawaiian/Other Pacific Islander

Multiracial

Hispanic or Latino

Black or African American

Asian

American Indian or Alaska Native

SWD

ED

ELL

Male

Female

0% 20% 40% 60% 80% 100%

ELA

0% 20% 40% 60% 80% 100%

0% 20% 40% 60% 80% 100%

Math

0% 20% 40% 60% 80% 100%

Example finding: Of 
high school students 
who received ELA AIS, 
25% were male 
students.

Of high school 
students who received 
Math AIS, 3% were 
English Language 
Learners (ELL).

Grey bars represent 
overall enrollment. 

Green bars represent 
students enrolled in AIS.

62.0%

13.6%

12.4%
6.8%
5.0%

0%

50%

100%

0 days 1 to 4 days 5 to 19 days 20 or more District

Hispanic or Latino

Overall student participation in school and chronic absenteeism
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• Jr High female students and Multiracial students self-report lower ability to focus in class.
• Jr High Multiracial students perceive less access to elective courses of interest, and resources needed 

to succeed academically.
• Sr High female students perceive less access to resources to be academically successful.
• Sr High Asian and Multiracial students indicate less awareness of extra-curricular activities and how 

to get involved.
Source: Annual R-H Student Satisfaction Survey (2018); statistically significant findings

Students who identify as genders other than boy or girl:
• Feel less safe in school – in classrooms, hallways, and on the bus
• Feel more physical threats, verbal harassment
• Are less aware of available extra-curricular activities  
• Think school provides less resources
• Think the use of technology is less likely helpful support their learning
• Are significantly less likely to focus in class
• Feel school is less enjoyable
• Feel less likely to be acknowledged in school 

Non-White students experience certain aspects of school differently than White students. 
• Asian and Hispanic students showed less awareness of extra-curricular activities than White students. 
• African American students showed less interest in available elective courses than White students.  
• Asian students enjoy attending school more than African American, Hispanic, Multi-racial, and White 

students.
• African American students are less likely to talk to an adult in school when they have a problem than 

White students.
Source: Annual R-H Student Satisfaction Survey (2019); statistically significant findings
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EQ3: To what extent do the District’s achievement data and discipline data reflect equitable 
outcomes for all students?
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Students suspended at least one time compared with K-12 Enrollment (2017-2018)

American Indian or Alaska Native

Asian

Black or African American

Hispanic or Latino

Multiracial

Native Hawaiian/Other Pacific Islander

White

0% 20% 40% 60% 80% 100%

ELL

ED (poverty)

SWD

Female

Male

Grey bars represent 
K12enrollment. 

Green bars represent 
students  suspended at 
least one time.
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American Indian or Alaska Native

Asian

Black or African American

Hispanic or Latino

Multiracial

Native Hawaiian/Other Pacific Islander

White

High School
42%

Junior High
34%

Elementary
24%

Secondary level students accounted for more than ¾ of all 
disciplinary referrals. 

Example finding: Of students who 
received disciplinary referrals, 53% 
were white students. This is 
underrepresentation since the total 
enrollment of white students was 62%. 

Students receiving disciplinary referrals compared with K-12 Enrollment (2017-2018)

= Referrals

= Enrollment

Example finding: Of 
students who received 
disciplinary referrals, 65% 
were male students. This is 
overrepresentation since 
the total enrollment of 
male students was 50%. 
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1. Phys. Contact: Non-VADIR
2. Insubordination
3. Class Cuts (less than 3)
4. Disruptive Behavior
5. Leaving School Grounds
6. Class Cuts (3-10)
7. Failure to comply w/ dir
8. Late to Class
9. Disrespect to an adult
10. Disrespect to a student

Disciplinary referrals (2017-2018): The top 20 offenses (with 20 or more incidences each) accounted 
for 84% of all referrals in 2017-18 (see boxes below for list of all 20).

Eleven (11) of these can be considered subjective offenses. These 11 subjective offenses account for 
40% of all referrals (and are depicted in the graph below).

The first two alone – insubordination and disruptive behavior – accounted for nearly 1/5 (18%) of all 
referrals.
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Bar length represents % of all referrals in 2017-18.
Ex. 10.5% of all referrals in 2017-18 were for 
Insubordination. 

Line represents cumulative % of all referrals in 2017-18.
Ex. This marker indicates that the first 5 bars together 
account for 31% of all referrals. 

11. Poss./Use Tobacco Prod.
12. Disruption of School
13. Class Cuts (11-20)
14. Inappropriate language
15. Verbal Altercation
16. Abusive Lang/Profanity
17. Intimidation
18. Comm act of viol, on a student or other
19. Materials Incidents of Discrimination, Harassm
20. Stealing or attempting to steal

The graph depicts data for only those 11 offenses listed in 
green text below: 



AGREE DISAGREE

INC5: How do the individuals in the R-H community feel about their abilities and comfort to 
engage in trauma informed practices?

• Teachers perceive a high rate of trauma in the school population.

• Teachers want more information about students' backgrounds and mental health issues to connect 
with them.

• Counseling measures may not reflect multicultural aspects of mental health impacts from trauma, 
abuse, and cultural and language difference. 

• Teachers seek to improve student learning and would like more training about how to work with 
students with mental illness or victims of abuse. 

• Teachers feel under-resourced for students in special education and ENL programs and / or with 
mental health concerns. 

• Many teachers commented that they rely on their intuition for how to deal with issues such as 
students from different groups, personal concerns / levels of trauma, and English language skill and 
culture. 

• The current political climate increases the stress level of students and families. 
Source: Teacher Focus Groups, 2019

Nearly 2/3 of instructional staff members (61%) who responded to our survey do not feel equipped to engage in trauma-
informed practices. 
Source: Instructional Staff survey, 2020
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INC6: In what ways do the practices R-H uses to develop its policies, programs, and practices 
provide parents an opportunity to be involved? Do these approaches reflect the diverse 
makeup of the R-H community?

While we have not yet identified the specific practices R-H uses to develop policies, programs, and 
practices and whether the the approaches reflect the diverse makeup of the R-H community,  we found 
that families who responded to our survey largely feel that their school and district encourage their 
involvement and partnership when it comes to their children’s education. 

AGREE DISAGREE

Source: Family Survey, 2019



INC7. In what ways does R-H ensure that parents and guardians have access to school 
information, meetings, and events for supporting their children [including language access]? 
Do parents feel this is adequate?

Preliminary findings from website exploration 
(2019):
1. The District website has translation option in 

105 languages 

2. A readability report using Word tools on one 
example page, "Deciding When To Close" tab 
showed readability level at the 12th grade.

3. Two example newsletters from elementary 
schools showed readability levels at 12th grade.

4. PBIS matrix documents include more 
"management" language than inclusive and 
community building language.

5. Parent pulldown/quick links on district 
homepage includes: 
(a) attendance lines, (b) code of conduct, (c) 
common acronyms & terms, (d) concerns and 
complaints, (e) deciding when to close, (f) 
district newsletter, (g) E-News, (h) lunch menus, 
(i) prepaid meals, (j) school newsletters, (k) 
SchoolTool Login, (l) SchoolTool User Guides, 
and (m) Volunteer Opportunities. 

6. Instruction page features Instructional 
Resources sub-page with numerous subpages of 
interest to parents: (a) "parent presentations" 
subpage with downloadable 
presentations/videos of evening programs 
presented by HS counseling dept., (b) E-news 
subpage allows parents to sign up for email 
information and choose which schools to 
subscribe to, (c) District calendar & sports 
calendar & individual school calendars on 
school pages

7. Special Education (under "Student & Family 
Services”) uses “CSE” without identifying what 
that acronym means (see Paragraph 3)--a 
"Frequently Used Acronym" PDF is linked at 
bottom of page in addition to legally mandated 
"Safeguards" forms in 5 languages (Haitian 
Creole, Korean, Russian, Simplified Chinese, and 
Spanish). Readability level of the CPSE page 
(Committee on Pre-school special education) is 
12th grade.

Source: R-H Website, 2019
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AGREE DISAGREE

Most families who responded to our survey in 2020 felt they have adequate access to information. 

Source: Family Survey, 2019

move this to 
the end of the 
secion
above key 
take 

The average US resident… 
reads at or below:

Comprehension levels are often two or more grades below reading or education level. Comprehension 
drops even more when a person is under stress.

Sampled R-H webpages & 
parent newsletters written at:

12th

grade level
Source: National Institutes of Health https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3514986/

8th

grade level

Source: Centers for Disease Control and Prevention: https://www.cdc.gov/healthliteracy/pdf/Simply_Put.pdf

https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3514986/
https://www.cdc.gov/healthliteracy/pdf/Simply_Put.pdf


36

Questions inspired by preliminary findings of website exploration:
1. What if individuals are not literate in their primary language? Is there an audio option?
2. (This Q links to INC6). 
3. Is the  PBIS model aligned with the Restorative Practices approach?
How are parents and students included in the development of the PBIS models? If they are included, is this a 

representative group? 
4. To what extent are parents/community members aware of all that is available on the website?
5. Does the District offer support (training?) to parents on using the website if this is the main access for 

communication and involvement in decision making? (e.g., "Concerns and Complaints" requires a lot of 
understanding of who to contact and uses complex language)

6. General guidelines for plain language and readability for general public documents ranges from about 5-8th

grade. How might this recommendation be considered for R-H?

INC8: In what ways are parents/guardians encouraged to participate in classroom and school 
events and practices? How do parents feel about these opportunities/barriers?

Families who responded to our 2020 survey largely feel encouraged to be involved and partner with 
their children’s schools., but nearly 1/4 don’t feel encouraged by the district to be involved in shaping 
district level policy.

AGREE DISAGREE

Source: Family Survey, 2019

INC9. To what extent do teachers have comfort, commitment, and supports for inclusive practices?

• There are some reactionary undercurrents about downplaying US middle class culture to celebrate 
differences in other cultures. 

• Difference could be celebrated every day while history months (blacks and women) ought to be 
observed.

• ENL students are not served well by the structure of current assessments. 
• ENL and SPED teachers’ expertise is not trusted to implement individualized instruction.  
• Teachers would like more training about how to work with students with disabilities. 
• Teachers are unclear how to set expectations for learning for students with ENL and / or trauma. 
Source: Teacher Focus Groups, 2019



INC10: Are there policies and practices that staff, faculty, and leaders at R-H feel present 
obstacles to providing a inclusive and equitable learning environment and experiences 
for students and their families?

Instructional staff who responded to the survey indicated several places where there may be gaps in 
providing an inclusive and equitable learning environment for all students. While many agreed that the 
following are in place, there is increasing disagreement around certain items.
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Though this questions doesn’t specifically address parents and families, respondents to the family survey 
indicated similar potential gaps. 

Source: Instructional Staff Survey, 2020

AGREE DISAGREE

Source: Family Survey, 2020

AGREE DISAGREE



R-H Family Survey 2019: Who responded? 
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Prefer to describe

Non-binary

I don't know

Prefer not to Answer

Missing data

Cisgender girl

Cisgender boy
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23
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American or Alaska Native

Hispanic

Asian

Black

Multi-Racial

Prefer not to answer

Missing data
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More than 1/3 of respondents chose “prefer not to answer” 
or skipped the question about their child’s gender identity. 

About 1/3 of respondents chose “prefer not to answer” 
or skipped the question about their child’s gender 
race/ethnicity. 

Parents with children in Grades 1, 9, and 11 were our top responders. 
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Gr. 11
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23.1%

29.9%

47.1%

Jr High

Sr High

Elementary

1.9% 7.3% 12.4% 16.2% 16.7% 10.2% 15.5%

$0-
$24,999

$25,000 -
$49,999 

$50,000 -
$74,999 

$75,000 -
$99,999 

$100,000 -
$124,999 

$125,000 -
$149,999 

$150,000 
and up

Nearly 80% of parents reported household income levels, with about 1/3 in the $75,000-124,999 range.

No, but I think they are in need of 
special education. 6.0%

Yes 14.5%

No, my child does not need special 
education services. 79.5%

Just over 20% of parents reported having children 
with special education services or who are in need 
of special education services. 
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R-H Family Survey: District Priorities

Parents were asked: 
The Board of Education recently adopted this District Priority Statement:

"Recognizing the many kinds of diversity that exist within our school community, we are committed to strengthening the 
connection among culture, teaching, learning, and achievement."

Please indicate your TOP THREE AREAS you think the district should focus on to ensure that our programs and 
learning environments promote equity and inclusion. Check your top three priority areas.

• Curriculum

• Instructional Practice

• Counseling and Social Emotional Learning

• Professional Development for Staff

• Extracurriculuar Activities (Athletics)

• Extracurricular Activities (Clubs)

• Disciplinary Practices

• Student Conduct

• Transportation

• A more diverse staff

• School-Town Relationships

• Other (please specify): ____________________________________________

Overall findings: 
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45.6%

43.0%

29.7%

29.7%

29.5%

29.5%

21.4%

18.5%

13.3%

13.1%

11.6%

Counseling and Social Emotional Learning

Curriculum

Student Conduct

Diversifying teachers and staff

Instructional Practice

Professional Development for Staff

Disciplinary Practices

Extracurricular Activities (Clubs)

School-Town Relationships

Transportation

Extracurriculuar Activities (Athletics)

Overall, parents chose Counseling and Social Emotional Learning, and Curriculum as their top 
priorities.

A substantial number of parents also selected Student Conduct, Diversifying teachers and staff, 
Instructional Practice, and Professional Development for Staff as priority areas. 

Significant differences in priorities were observed when responses were disaggregated by racial 
and by LGBT identities, as demonstrated in the graphs that follow.
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*Native American also includes Indigenous, Native Hawaiian. 
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R-H Family Survey: District Priorities (disaggregated by subgroups)



R-H Family Survey: District Priorities (disaggregated by subgroups)
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R-H Family Survey 2019: School climate and culture

Parents were asked to respond to a series of statements about school climate and culture. Each 
statement was accompanied by a scale of options:

Strongly Agree      Agree     Disagree     Strongly Disagree

For analysis, we collapsed Strongly Agree and Agree responses into one category called: AGREE and we 
collapsed Strongly Disagree and Disagree responses into one category called: DISAGREE.

Statements in the table (next page) are ordered by the AGREE category, greatest to least.

Families’ top 3 priorities disaggregated by subgroups paints a different picture from the results of the 
whole group analysis. Highlighted in yellow are areas that ranked among the top 3 for some families, 
but lower in the overall results. 

These items include  Diversifying teachers and staff which ranked 1st or 2nd for some subgroups, but 4th 
in overall results, and Instructional Practice, which ranked 2nd for Parents of Native 
American/Indigenous students, but  5th in the overall results. 



I feel welcome at this school.

This school takes effective measures to ensure the safety of all students.

The school promptly responds to my phone calls, messages, or emails.

Staff at this school care about what families think.

My student feels they have a trusted adult in their building.

This school encourages me to be an active partner in educating my child.

This school encourages students to participate in extra-curricular activities, such as sports, events/clubs, 
performance groups no matter what their race, ethnicity, nationality, and/or cultural background.

This school celebrates differences and diversity as a strength in our community.

I feel I am equipped to contribute to discussions of diversity and equity.

This school sees me as a partner in my child's education.

This school communicates how important it is to respect the practices of all cultures.

The school provides a fair and just educational experience for all students.

The access I have to school information, meetings, and events for supporting my children is adequate.

This school encourages students to take challenging classes no matter their race, ethnicity, nationality, 
and/or cultural background (e.g. honors level courses, AP courses).

Racial/ethnic conflict among students is not a problem at this school.

The school encourages families to be involved in school programming.

I feel staff are equipped to contribute to discussions of diversity and equity.

This school has quality programs for my child's talents, gifts, or special needs.

This school communicates how important it is to respect students of all sexual orientations.

School rules are applied equally to all students.

I feel students are equipped to contribute to discussions of diversity and equity.

The district encourages families and community to be involved in shaping district policy.

My student feels comfortable advocating for themselves in school.

This school provides instructional materials (e.g. textbooks, handouts) that reflect students' cultural 
background, ethnicity, and identity.
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89.0%

90.3%

90.7%

91.9%
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26.0%
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22.5%

20.5%

19.7%

19.4%

18.4%

17.8%

16.6%

15.4%

14.4%

14.1%

13.4%

13.0%

12.2%

12.0%

11.0%

9.7%

9.4%

8.1%

7.9%

6.8%

5.9%

5.5%

AGREE DISAGREE

Most parents feel welcome at their child’s school, but a substantial number are concerned about children 
advocating for themselves and having school materials that reflect their backgrounds and identities.



R-H Instructional Staff Survey 2020: Who responded? 

In Spring 2020, R-H instructional staff were invited to participate in a survey (similar to the family 
survey administered in Fall 2019) that garnered 312 responses.  
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36%

22%

26%

24%

K-3rd grade

4th-6th grade

7th-9th grade

10-12th grade

About half of respondents work at the elementary and secondary levels.
Percentages add to more than 100% because some respondents chose more than one level. 

58%

50%

1

2

3

4

7

74

221

Asian

Latino

Multi-Racial

Other

Black or African American

Missing data

White

The vast majority of respondents (71%) identified as White, but nearly one-quarter (24%) declined to 
identify a race. 

Female, 62% Missing data, 21% Male, 14%

Prefer Not to Say, 3%

More than half of respondents (n=192) identified as female, but more than one-fifth (n=65) 
declined to identify a gender, and several (n=10) opted for “prefer not to say.”
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33

42

43

61

143

Parent or Guardian of a future RHCSD student.

I am a former RHCSD student.

Parent or Guardian of a current RHCSD student.

Parent or Guardian of a former RHCSD student.

I am a resident within the RHCSD.

I do not have any parental relationship to RHCSD.

Nearly half of respondents (46%) do not have children who attend R-H 
schools. One-fifth (20%) identify as residents in the district. 



R-H Instructional Staff Survey 2020: School Climate and culture
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Instructional staff were asked to respond to a series of statements about school climate and culture. 
Each statement was accompanied by a scale of options:

Strongly Agree      Agree     Disagree     Strongly Disagree

For analysis, we collapsed Strongly Agree and Agree responses into one category called: AGREE and we 
collapsed Strongly Disagree and Disagree responses into one category called: DISAGREE.

Statements in the table (next page) are ordered by the AGREE category, greatest to least.

Sample insights include: 

• There was widespread agreement with many of the statements. More than half of respondents 
agreed with 25 of the 28 statements, and only one statement garnered less than 48% agreement.

• The vast majority of respondents (93%) agreed with the statement: People at this school care about 
me as a person while fewer than half (49% ) agreed with the statement People at this district care 
about me as a person. 

• Of the 7 statements with 40% or more disagreement, 4 are concerned with the availability of 
materials or resources. Contrast this with 82% agreement with this statement: This school provides 
the materials, resources, and training necessary for me to engage in restorative practices.



People at this school care about me as a person.

At this school, students are encouraged to take challenging classes no matter their race, ethnicity, 
nationality, and/or cultural background.

I feel like I belong in this school.

At this school, all students are treated equally, regardless of whether their families are rich or poor.

At this school, the importance of respect for students of all sexual orientation is emphasized.

Staff does a good job helping parents understand when their child needs to learn social, emotional, 
and character skills.

This school celebrates differences and diversity as a strength in our community.

This school is an inviting place to work.

This school provides the materials, resources, and training necessary for me to engage in restorative 
practices.

I feel I am equipped to contribute to discussions of diversity and equity.

Staff at this school are clearly informed about school policies and procedures.

I feel like I belong in this district.

I feel comfortable discussing feelings, worries, and frustrations with my supervisor.

This school provides quality counseling or other services to help students with social or emotional 
needs.

This school provides the materials, resources, and training necessary for me to engage in productive 
dialogue about diversity and equity.

Staff at this school have many informal opportunities to influence what happens within the school.

I feel staff are equipped to contribute to discussions of diversity and equity.

This school places a priority on helping students with their social, emotional, and behavioral problems.

This school places a priority on addressing students' mental health needs.

At this school, students are given the opportunity to take part in decision-making.

School rules are applied equally to all students.

This school provides the materials, resources, and training necessary for me to support students in 
engaging in productive dialogue about diversity and equity.

At this school, instructional materials (e.g. textbooks, handouts) that reflect students' cultural 
background, ethnicity, and identity are provided.

This school effectively handles student discipline and behavior problems.

I feel students are equipped to contribute to discussions of diversity and equity.

The program and resources at this school are adequate to support students with special needs or 
disabilities.

People at this district care about me as a person.

This school provides the materials, resources, and training necessary for me to engage in trauma 
informed practices.
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R-H Instructional Staff Survey 2020: Priorities and Barriers

Respondents were asked: Please indicate the top three areas you think the district should focus on to 
ensure that our programs and learning environments promote equity and inclusion.
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53%

33%

31%

31%

28%

22%

21%

9%

4%

2%

2%

Counseling and Social Emotional Learning

Student Conduct

Student Disciplinary Practices

Professional Development for Staff

Diversifying teachers and staff

Curriculum

Instructional Practice

School Town Relationships

Extracurricular Activities Clubs

Transportation

Extracurriculuar Activities (Athletics)

Instructional staff identified Counseling and Social Emotional Learning as the top district priority. Other top priorities 
related to discipline and professional development. 

Respondents were asked: In your opinion, please indicate the top barriers that may make increasing 
equity and inclusion challenging in our schools (Choose all that you feel apply).

43%

41%

38%

16%

12%

9%

5%

4%

1%

Not enough time.

Not enough resources.

Not enough training.

Other (please specify):

Parent push back.

Not a priority among my colleagues.

Not a priority for our building administrators.

Not necessary in our building.

Not a priority to me.

Other:
Not all instructional team leads think this is a 
priority.
Lack of diversity.
District level support.
Lack of clarity of goal.

Instructional staff identified lack of time, resources and training the top barriers.
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R-H Non-Instructional Staff Survey 2020: Who responded? 

In Spring 2020, R-H non-instructional staff were invited to participate in a survey (similar to the family 
survey administered in Fall 2019) that garnered 146 responses.  
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More than one quarter of respondents (28%) did not answer the question about work location. 

The majority of respondents (66%) identified as White, but more than one-quarter (27%) 
declined to identify a race. 

1

30

34

39

45

60

Parent or Guardian of a future RHCSD student.

Parent or Guardian of a current RHCSD student.

I am a former RHCSD student.

I do not have any parental relationship to RHCSD.

Parent or Guardian of a former RHCSD student.

I am a resident within the RHCSD.

Many respondents (40%) identify as residents in the district and just under 
one-third (31%) have or had a child in the district. 

Female, 53% Missing data, 23% Male, 14%

Prefer not to say, 11%
Non-binary, 1%

Prefer to self-describe, 1%

More than half of respondents (n=77) identified as female, but nearly one quarter (n=33) 
declined to identify a gender, and several (n=16) opted for “prefer not to say.”
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Day Care Aides

Transportation (Drivers/Monitors)

Food Service

Facilities (Custodians/Cleaners)

Central Office Administration

Other (please specify)

Paraprofessionals (Aides, Youth Assistants)

Clerical/ Administrative (School Building based)

Missing data

Other work locations/positions 
identified were counseling and 
related services. 



R-H Non- Instructional Staff Survey 2020: Climate/Culture items

The graph below shows how respondents reacted to a series of 9 statements about school and district 
climate and culture.

Respondents were able to choose: Strongly Agree, Agree, Disagree or Strongly Disagree. For the 
purpose of analysis, these were collapsed into two categories: Agree and Disagree. 

Sample insights include: 

There was widespread agreement with many of the statements. More than half of respondents agreed 
with each of the 9 statements.

The vast majority of respondents (92%) agreed with the statement: People at this school care about me 
as a person while just over half (52% ) agreed with the statement People at this district care about me 
as a person. 
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People in this school care about me as a person.

I feel I belong in this school.

Staff at this school/district are clearly informed about school policies and 
procedures.

I feel students are equipped to contribute to discussions of diversity and equity.

I feel I am equipped to contribute to discussions of diversity and equity.

I feel I belong in the district.

I feel staff are equipped to contribute to discussions of diversity and equity.

Staff in this district have many informal opportunities to influence what happens 
within the district.

People in this district care about me as a person.

AGREE DISAGREE
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90%
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72%

71%

69%

52%
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8%
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22%

25%

28%

29%

31%

48%



R-H Non- Instructional Staff Survey 2020: Priorities and Barriers

Respondents were asked: Please indicate the top three areas you think the district should focus on to 
ensure that our programs and learning environments promote equity and inclusion.
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Respondents were asked: In your opinion, please indicate the top barriers that may make increasing 
equity and inclusion challenging in our schools (Choose all that you feel apply).

Non-Instructional staff identified Counseling and Social Emotional Learning as the top district priority. Other top 
priorities related to discipline and professional development. 
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Extracurriculuar Activities (Athletics)

Transportation

Extracurricular Activities (Clubs)

School-Town Relationships

Instructional Practice

Curriculum
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Student Conduct

Professional Development for Staff

Student Disciplinary Practices

Counseling and Social Emotional Learning

Non-Instructional staff identified not enough training, resources and time as the top barriers.
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Not a priority to me.

Other (please specify):

Not a priority among my colleagues.

Not a priority for our building administrators.

Not necessary in our building.

Parent push back.

Not enough time.

Not enough resources.

Not enough training.

Other:
Administration is concerned about 
public relations. 
Not enough diversity. 
Not currently inclusive of all students. 



Group Comparisons 2019/20 Surveys: Priorities and Culture & Climate items

Families, Instructional and Non-Instructional staff identified Counseling and Social Emotional Learning
as the top priority for the district. 

All three groups identified student disciplinary practices and professional development for staff among 
the higher priority areas. 

Results from Instructional and non-instructional staff are very much aligned regarding their perceptions 
of high and lower priority areas. 

It’s important to note that not all families identified the same priorities. For example, Student Conduct 
was among the top priorities for parents of White students, but not for any other groups. Diversifying 
Staff was highest priority for parents of Black/African American and LGBT students. 
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Transportation

Extracurricular Activities (Clubs)
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Instructional Practice

Curriculum

Diversifying teachers and staff

Professional Development for Staff

Student Disciplinary Practices

Student Conduct

Counseling and Social Emotional Learning
Instructional Non-Instructional Family

All three groups responded to the following statements about whether they, staff, and students are 
equipped to contribute to discussions of diversity and equity. Families indicated the highest levels of 
agreement around themselves and students, while non-instructional staff felt the strongest about staff’s 
readiness to contribute to those conversations. Instructional staff expressed the least agreement among 
the groups that students are equipped to contribute to these conversations. 
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81%

72%

90%

75%

80%

82%

88%

I feel students are equipped to contribute to discussions of diversity and equity.

I feel staff are equipped to contribute to discussions of diversity and equity.

I feel I am equipped to contribute to discussions of diversity and equity.

FamiliesInstructional Staff Non-Instructional Staff

61%

84%

80%

89%

School rules are applied equally to all students.

This school celebrates di fferences and diversity as a strength in our community.

Instructional staff and families responded to the statements below with families expressing more 
agreement around school rules being applied equally to all students. 

FamiliesInstructional Staff



Group Comparisons 2019/20 Surveys: Strengths & Suggestions

Instructional and non-instructional staff surveys concluded by asking respondents for feedback for the 
Equity, Diversity and Inclusion Steering Committee. Specifically, staff were asked: 

What suggestions and feedback do you have for the Steering Committee on Equity and Inclusion as they 
analyze data and review feedback from students, teachers, staff, community members and families in making 
recommendations to the school district?  

Is there anything else you'd like to share?

Just over one-third (n=123) of respondents to the instructional staff survey answered one or both 
questions, with most providing multifaceted answers incorporating multiple topics. Even fewer 
respondents (~30%; n=44) to the non-instructional staff survey answered these questions. The 
comments offered surfaced school, district or equity initiative strengths, questions, concerns and 
specific suggestions. 

Some strengths mentioned include (verbatim quotes):

• This is an important initiative.

• I think R-H is exceptional among other districts in many ways - as a purveyor of student education, and as 
a positive and inclusive community in which to work. 

• R-H's diversity is one of the main reasons that I wanted to work here and one of the major reasons that I 
value working here.

• R-H has always been more diverse than neighboring districts, and that diversity enhanced my education as 
well as the the education of our current students.

• I appreciate the opportunity to share my voice and I hope to be able to share it more as we continue.

• our current counseling and social work staff….are amazing and work diligently to do all that they can for 
students.

• I absolutely love al the enriched resources available for all students.

• I like working in the school I’m at. The people I deal with are welcoming and they feel like part of my own 
family.

• I am very proud to work in this district. I have come in contact with numerous staff members who are 
concerned about the welfare and treatment of the students and quality of education. I am honored to be a 
small part of R-H!

Some suggestions revolve around the need to:

• Have more mental health and social-emotional resources

• Address the approach to student discipline at both the district- and school-level

• Improve available behavioral supports
• Increase student engagement

• Remove barriers to access for extracurricular participation
• Address staff’s need for support in better understanding the full spectrum of diversity or help staff 

get “up to speed” with regard to equity, diversity, and inclusion issues

51



Group Comparisons 2019/20 Surveys: Strengths & Suggestions

• Offer professional development for non-teacher staff
• Create time for peer collaboration or to seek the support of experts

• Examine school needs on both an individual and collective basis and address perceived inequities in 
allocation of school resources

• Have a more diverse staff
• Have responsive curricula and teaching approaches; and more flexibility and teacher control with 

regard to curricula, teaching methods and time use
• Create time/space for collaboration between special education and general education staff 

• Equal training and opportunities school-wide for all levels of employees for school safety, updates, 
and technology.

• Meeting needs of families who are in poverty.

• Increase disability awareness, awareness of special education population, and how they are affected 
by bullying.

• Opportunities for programming in trades/ hands on learning for students with disabilities.

• Teaching our students about different cultures and observances.

• Increasing transparency in decision-making.

• Having shared expectations across buildings regarding disciplinary practices, spirit week, etc.
• Make sure all students are included and feel included (especially White students).
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Appendix A: Definitions of Diversity,  Equity, and Inclusion
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Over the course of the 2018-19 school year, the Steering Committee reviewed definitions of these three 
key terms, considered what they mean for our work in Rush-Henrietta, and through an iterative and 
collaborative process, agreed to use the following co-constructed definitions:

Diversity:
A representation of our uniqueness, cultural and lived experiences that 
make up our community.

Equity:
Equal access to opportunities for all, with the understanding that fair is not 
always equal and barriers are removed.

Inclusion:
The practice of valuing differences in order to foster a sense of belonging 
and empowerment.



Appendix B:  Teacher Focus Group Protocol 2019

Focus Group Protocol: [Rush-Henrietta School Name Here]
Welcome, my name is [Cathy or Sheila], and I’ll moderate today’s conversation. My colleague, [Cathy, 
Bonnie, or Lauren] will be taking notes. I’m going to give you a really brief introduction because we 
have a very short time this morning and of course we’ll answer any questions you may have before we 
begin.

We are part of a team from the University of Rochester and we are working with a Steering Committee 
here in Rush Henrietta to help the District assess strengths and weaknesses related to educational 
equity, inclusion, and diversity. One of the goals of the entire project is to develop an action plan that 
may include professional development programs that build staff capacities for working effectively with 
diverse populations of students, families, and colleagues.

Here are some general guidelines that we use for a focus group in order to make all participants feel 
valued, and to provide a structure that will allow the discussion to run smoothly:

First of all, it is simply a conversation or discussion. There are no right or wrong answers, only differing 
points of view;

We will address some difficult topics today and it is OK to feel uncomfortable. We want to respect your 
feelings, but please consider this a safe space to share and be open. OR 

Some of these questions may feel a bit personal, and we hope you will be honest in sharing your 
perspectives. This is not at all a “gotcha” kind of environment, and that is not the work this committee 
is being asked to do or engaging in. 

You don't need to agree with others, but please listen respectfully as others share their views;

My role as moderator will be to guide the discussion with questions we have prepared, but this forum is 
for you to speak, so I encourage you to talk to each other, and use “I” statements as much as possible;

We need you to take care to speak one at a time so that we can get accurate notes;

We ask that your turn off your phones. If you cannot, and if you must respond to a call, please do so by 
stepping out as quietly as possible and rejoin us as quickly as you can.

Lastly, are you OK if we record this session using a cell phone? We like to record focus group sessions 
because we don't want to miss any of your comments. People often say very helpful things in these 
discussions and we can't always write fast enough to get them all down. You may be assured of 
complete confidentiality. All data we report on from this focus group will be in the aggregate, and any 
identifying information you share today would be removed from any findings we provide. We will ask 
all of you to keep this conversation confidential as well. (Ask participants to raise their hand to indicate 
their consent in allowing us to audio record the session.) 

Thank you for taking time to participate in the discussion today.  

---

You might all know each other, but we don’t know you yet, please go around the circle and state your 
first name and subject that you teach or staff role that you have here at [school]. 

[Ask for brief introductions.]

Questions:
We’ll start by talking about the curriculum and supplementary materials that you use, some classroom 
practices, and then a few questions about how prepared you feel prepared to engage in certain 
conversations and with certain groups of students in your classrooms.

[Remember to reflect and recap]
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How well does the curriculum or the various texts or other materials you use reflect the perspectives 
and contributions of people of color and women in every subject area, especially in Mathematics, 
Science, Social Studies, History, and English?

• If so, where do you see this? Can you give an example? 

• If not, where do you see opportunities to modify materials?

How well do materials posted on walls or bulletin boards, or other visual materials depict females and 
males of varied racial, ethnic, age, and disability groups in a variety of roles?

• If so, where do you see this? Can you give an example?

• If not, where do you see opportunities to modify materials?

• In what ways do you promote student cooperation and students working together in your 
room?

• How do you get students into groups?

• How do you manage conflict?

Let’s talk about the tough stuff:

How do you feel about preparing students to engage in productive dialogue around controversial issues 
like diversity and differences, racism and discrimination, homophobia, sexism, Islamaphobia, etc.? Do 
you feel prepared to have these conversations in the classroom, or help students have them?

• If so, how DO you prepare students to engage in these types of conversations?

• If so, what techniques do you use to facilitate the conversations?

• What challenges might you face in creating this kind of environment?

How prepared do you feel to engage in trauma informed practices?

• a. What resources are available to support your engagement in trauma informed practices?
Source: Teacher Focus Group Protocol developed by Warner Team for this project

55



Appendix C:  Student Focus Group Protocol 2020/2021

Introduction: Thank you for agreeing to participate in the focus group today. We are interested 
in learning about your unique experience, as a R-H student, so we can share this information 
with people who care deeply about creating a healthy and safe learning environment for all 
students. The way a focus group works is that I will ask one question, and anyone can answer-
there are no right or wrong answers. We may use your responses to inform adults at the 
school on how to make things better but we won’t identify who said it so all your responses 
are anonymous.

We would like to record this focus group for our purpose only; do I have your 
permission? Thank you. Do you have any questions for me at this time?

Questions: There are so many ways to respond to these questions- there are no right or wrong 
answers.

Do you feel your school is a welcoming place for all students?
• Why or why not?
• What do you think makes the school welcoming?
• What makes a school not welcoming?
• Do you have ideas about how we could make the school more welcoming for all 

students?

Many families do not explicitly talk about race, gender identity, or sexual orientation- How do 
you feel about discussing race, culture, disability, gender identity, and other topics related to 
diversity with your peers?

• With your family?

• With your teachers?

Do you see student diversity reflected in your schools - in the books, topics of study 
(curriculum), teachers and staff, school policies or other places? How?

Do you feel that you can bring concerns about how you or others are treated in school to 
adults?

• If you do bring concerns to adults, do you feel you would be listened to and that 
the adults would act on what you share?

Do you feel your school is a place where everyone gets treated fairly?

Have you experienced, or witnessed discrimination or harassment by students or teachers and 
staff? This can be in the classrooms, hallways, bus, social media, etc.

The school is making an effort to be more inclusive, and more equitable. Do you have any 
recommendations for teachers or administrators that can make the school better?
Source: Teacher Focus Group Protocol developed by Warner Team for this project
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